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Creative writing by children has long been a subject of pedagogy and psychology. It may prove valuable for philology as well, especially in terms of comparison, revealing both the basic differences between the two cultures and some common features stemming from the universal properties of children’s mind. This research deals with American and Russian poetry published in the magazine Stone Soup and in various anthologies of young poets at the age between 8 and 13.
One of the central problems in this field is the interference of the traditional and the original, in other words, the factors influencing a child’s early attempts at writing and the ways of adapting them to the author’s individual artistic aim in the process of self-expression. In this respect we must concentrate on two culture-specific traditions – those of writing and education. 

  Poetic structure depends on mainstream literary traditions: in Russian linguocultural space accentual-syllabic versification is perceived as neutral (unmarked), and free verse as experimental (marked), while in the linguocultural space of Great Britain and the USA the situation is quite the opposite. Therefore, most Russian poems are written in disyllables with alternate and adjacent (couplet) rhymes, the latter being suggested by nursery jingles, while American children turn to the highly flexible free verse. According to H. T. Kirby-Smith [Kirby-Smith: 44–46], there are five varieties of free verse depending on line segmentation; the prevailing type of free verse in his terms will be the phrase-reinforcing one (lines containing natural phrasal units), while the phrase-breaking (interrupting the phrase at unexpected points) occurs but occasionally. Thus, a child tends to prefer ‘safe’ patterns to experiments: traditional rhyme schemes and rhythms (Russian), natural phrasing, speech-based lines (American). On the whole, we may suppose American children’s texts to rank higher within the English-speaking culture, as even the most unsophisticated American ‘writers’ are not likely to violate language norms unconsciously.   
Writing poetry in English-speaking countries has long been a staple of education, while in Russia it is hardly part of the curriculum. Consequently, more children in America are aware of poetic techniques and used to exercises suggesting topics, linguistic forms or image structure. Children are encouraged to explore personal experience through the five senses, which results in the abundance of concrete sensory details in American texts in contrast with their rather limited use in the Russian ones, which largely focus on the descriptive aspect of their feelings. As far as the development of formal skills is concerned, exercises on rhyme and rhythm are by far more popular in this country due to the already mentioned tradition of versification (metrical prompts, such as от рассвета до заката - to be continued in trochaic tetrameter). Both American and Russian children may be also given the task of using a particular image structure to create their own one, and the order of the stanzas, syntactic and strophic arrangement may vary so as to suit the imagery in both cultures. 

Despite the apparent looseness of free verse, the texts written by American children are well-structured, and as to the Russian children, accentual-syllabic uniformity in their poetry doesn’t always hinder variation. Visual means include line modifications (short separate lines for emphatic utterances; the graphic component of an image). More than a half of English texts are arranged in verse paragraphs (textual groups separated by blank lines), sometimes identical with traditional stanzas. Linguistic creativity operates on most levels of language structure (breakfast is had, фонари офонарели), sometimes resulting in rhyme (солнце-во! / Солнцево – age 9) or an extended metaphor (When my spirit is low/ You’ll catch it/ And carry it on your back – age 11).

As has been shown, children’s poetry mirrors the main tendencies of national poetry, its basic forms and teaching practices; this may broaden the scope of linguopoetics, as well as suggest a new topic for child studies (‘verbal creativity’). Children’s poetry has always been beyond the scope of serious literature; therefore, a question is bound to arise: is such poetry worth reading? The answer is obviously positive. There are two types of artistic novelty present in children’s works: the subjective one (related to images which are independently created by young authors, though being already well-established in the culture in question) and the objective one (original in the proper sense, rendering all the freshness and clarity of a child’s worldview). And it is precisely the latter which invests the ‘poetic snapshots’ with aesthetic value, makes children’s texts a cultural phenomenon and, finally, unites English-speaking and Russian-speaking children, however skilful they are and whatever formal devices they apply.       
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